Greenhead CE Nursery and Primary School Pupil Premium Strategy Statement
At Greenhead Primary and Nursery school, we have high aspirations and ambitions for our children and we believe that no child should be left behind; with everybody included. We are determined to ensure that our children are given every chance to realise their full potential, but moreso, to become life-long learners and be knowledgeable about our world, the people in it and what they can achieve themselves.
This statement details our school’s use of pupil premium funding (for the 2025 to 2026 academic year) to help improve the attainment of our disadvantaged pupils.  
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school.  
School overview 
	Detail 
	Data 

	School name 
	Greenhead Nursery and Primary School 

	Number of pupils in school  
	 51 (including Nursery). 

	Proportion (%) of pupil premium eligible pupils 
	27% - 14 children 

	Academic year/years that our current pupil premium strategy plan covers       (3 year plans are recommended) 
	 2024/25 – 2027/28 

	Date this statement was published 
	December 2025 

	Date on which it will be reviewed 
	September 2026 

	Statement authorised by 
	Mike Glenton 

	Pupil premium lead 
	Mike Glenton
Executive Headteacher 

	Governor / Trustee lead 
	Sarah Smith 


Funding overview 
	Detail 
	Amount 

	Pupil premium funding allocation this academic year 
	£21,210 

	Recovery premium funding allocation this academic year 
	£0 

	Pupil premium funding carried forward from previous years (enter £0 if not applicable) 
	£0  


Part A: Pupil premium strategy plan 
Statement of intent 
The Pupil Premium has one central aim: to improve outcomes for all socio-economically disadvantaged pupils. Used purposefully, Pupil Premium funding can help tackle some of the barriers that stand in the way of eligible pupils’ progress. Our main aim at Greenhead Primary and Nursery School is to identify and remove these barriers in order to make a difference to every child’s education in terms of attainment, progress, achievement and well-being so that they can perform as well as their non-disadvantaged peers.   
We know from a wide body of evidence that targeted academic support can have a positive impact on learning, particularly for those pupils who are not making good progress. We examine what could be hindering the attainment and progress of pupils who are below age-related 
Individual barriers to learning are identified for all children who receive Pupil Premium funding and their progress is tracked throughout the school year.  Pupil Premium funding is used to support pupils learning and progress in the classroom through a number of strategies.  Ensuring that every teacher is supported to keep improving, is especially important for socioeconomically disadvantaged pupils. Investing in high quality teaching for these pupils is a top priority for Pupil Premium spending. 
Another key barrier we aim to remove for many of our disadvantaged pupils is ensuring that there are no financial or social barriers to their full participation in school life.  In order to achieve this, part of our Pupil Premium funding is spent to ensure our children have the best possible opportunities to be successful, fulfil their potential and to experience meaningful, memorable and enriching experiences. In addition to this, the THRIVE approach is being initiated and will be embedded across the whole setting with the key principles of emotional wellbeing and communication at its heart. 
In-school monitoring evidences that the strategies and activities detailed below in the Pupil Premium overview have clearly had, and will continue to have, a positive impact on pupil outcomes and their life experiences. As such, we would seek to sustain these in the future.  
The key principles of our strategy plan are: 
· To provide quality first teaching in order to continue improving the attainment and successes of all children and to close the gap between groups. 
· To act early to intervene at the point need is identified 
· To maintain a whole school approach in which all staff take responsibility for disadvantaged pupils’ outcomes and raise expectations of what they can achieve 
· To improve children’s early language and develop the oracy skills they need for success in school and in life 
· To continue to maintain our high attendance figures 
· To support the work of the Play Therapist and THRIVE Leads to enable them to work closely with vulnerable, disadvantaged children and their families.  
· To continue to provide enriching experiences including day trips, residential visits and events in school which children would not otherwise access 
· To promote the well-being of our children to ensure that they are fully supported to achieve their potential. 
Challenges 
This details the key challenges to achievement that we have identified among our disadvantaged pupils. 
	Challenge number 
	Detail of challenge  

	1 
	Our disadvantaged pupils display significant barriers to learning, not only in respect of their learning and progress, but also in relation to their relationships, concentration levels and emotional wellbeing. 

	2 
	Family circumstance and lack of parental support with education particularly affect disadvantaged pupils. Many families have low engagement levels when supporting their children with learning in and out of school.  

	3 
	Lower levels of attainment in Maths, for those eligible for Pupil Premium particularly in Year 6. Some pupils find it difficult to recall prior knowledge, however, small cohort numbers may effect the validity of this statement.

	4 
	Children with strong foundations start school in a position to progress. Our disadvantaged pupil’s levels upon entry to school, are lower than expected of non-disadvantaged pupils and in particular in relation to Speech and Language and Communication and Personal, social and emotional development.



Intended outcomes  
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved. 
	Intended outcome 
	Success criteria 

	Through providing Quality First Teaching, we aim to meet the specific needs of our disadvantaged pupils, in order that they better able to meet age-related expectations. 
Improvement in attainment at the end of EYFS and KS2: Quality First Teaching has led to accelerated progress and improved outcomes. 
	End of year data analysis, will evidence that a large proportion of our disadvantaged pupils will have closed the gaps in their learning and will have made expected progress or better. 

	Through focussed interventions and catch-up programmes, we target specific gaps in learning in order that our disadvantaged pupils can access the curriculum alongside their non-disadvantaged peers.  
	Pupils have been correctly identified for targeted support that has enabled them to access their age-related curriculum in line with their peers. 

	Through offering bespoke provision from a range of identified agencies, including CPD and support programmes, we focus on individual barriers to learning, including speech and communication, enabling our disadvantaged pupils to access learning, make progress and better equip them for life in the future.  
	Our identified disadvantaged pupils and families will have been signposted to appropriate services and agencies, in order that they be provided with the relevant tools to break down their barriers to learning.
The school works in conjunction with families and external agencies to give families the support they need. Development gaps are addressed at the earliest opportunity, particularly focussing on the key early language, maths and literacy skills. 
Pupils’ spoken language will be strengthened so that they can communicate ideas, ask questions and engage effectively with others across the curriculum and in social situations. 

	Improvement in attendance.  
Regular reviews of attendance data by the Head Teacher. 
A culture which prioritises wellbeing so If any patterns of absence arise, (including sporadic attendance and lateness), swift action is taken, including positive and supportive communication with families. 
 
	Overall attendance improves in line with the school target of 96%.  
Attendance gap between disadvantaged and non-disadvantaged pupils has narrowed and the % of disadvantaged pupils who are persistent absentees has decreased and is at least in line with the national picture. 

	Through researching, initiating and tailoring the work of the THRIVE Leads and Play Therapist we build stronger, nurturing relationships with our vulnerable families in order to understand, support and promote positive mental health and emotional wellbeing. 
If further support is required, a bespoke programme of support is offered or families are signposted to provision from outside agencies 
	The relationships between the school and our vulnerable families will be much improved through the pastoral support of our EY/KS1and KS2 THRIVE Leads other key personnel, including the SENDCo and Assistant SENDCo.  
Identifying any issues or changes in behaviour as early as possible reduces any possible impact on our children’s social, emotional and academic growth.  
Pupil voice, monitoring of teaching and learning and feedback from reviews, demonstrate that children are engaging positively in school life and the opportunities offered to them. 
All pupils are given the opportunity to flourish. 



Activity in this academic year 
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above. 



Teaching (including CPD) 
Budgeted cost: £7,670  
	Activity 
	Evidence that supports this approach 
	Challenge number(s) addressed 

	Bespoke CPD to strengthen aspects of practice for all staff: 
-Teachers to maximise the use of recall to inform clear next steps for learning 
-Teachers to effectively use questioning as a tool to assess children’s knowledge and rational for next steps 
-Ensure environment is reflective of current focus and is a tool for learning -Use a breadth and variety of recall tasks to effectively evaluate current learning and retention of long-term 
knowledge 
-Metacognitive strategies taught in conjunction with specific subject content so pupils transfer these generic strategies to specific tasks 

	Evidence suggests the use of ‘metacognitive strategies’, which get pupils to think about their own learning, can be worth the equivalent of an additional +7 months’ progress when used well. 
https://educationendowmentfoundation.org.uk/educationevidence/guidance-reports/metacognition 
 
Supporting high quality teaching is pivotal in improving children’s outcomes. Indeed, research tells us that high quality teaching can narrow the disadvantage gap. (EEF) 
 
Fluent recall because pupils’ cognitive resources are freed from focusing on 
‘working it out’ and can be redirected towards calculation and understanding the problem in Maths. Extensive practice, supported by effective feedback, is required.
	1 and 3 

	Fund teacher release time to embed key elements of guidance in school and to access Maths resources and CPD (including through working with the Newcastle Research School on Early Maths). 
	The DfE non-statutory guidance has been produced in conjunction with the National Centre for Excellence in the Teaching of Mathematics, drawing on evidencebased approaches:  
Mathematics_guidance: key stages 1_and 2 
The EEF guidance is based on a range of the best available evidence:  
Improving Mathematics in Key Stages 2 and 3 
	3 

	To underpin the school’s wider curriculum with reading for pleasure to reduce barriers to learning for all groups.  CPD for staff focused on oral language approaches. (Targeted reading aloud and book discussion with pupils; explicitly extending pupils’ spoken vocabulary; the use of structured questioning to develop reading comprehension; and the use of purposeful, curriculum-focused, dialogue and interaction). 
	On average, oral language approaches have a high impact on pupil outcomes of 6 months’ additional progress. (EEF) 
 
Children’s and Young People’s Reading (2015) and National Literacy Trust (2016) research shows that reading for pleasure has a positive impact on children’s attainment in reading assessments. Children who read for pleasure have enhanced levels of text comprehension, an increased knowledge of grammar and show improvement in their writing. Research has found children who read often at the age of ten perform better than their peers in tests of spelling, vocabulary and even mathematics when tested at the age of sixteen. They also have more positive attitudes towards reading than their peers. 
	1, 2, 3 and 4 

	To explore, initiate and further develop the work of the THRIVE Leads to promote positive mental health and improve children’s ability to learn. 
To support all staff to understand what children and young people are trying to communicate through their behaviour   
	Children are navigating a variety of pressures which according to research is why 50% of mental health issues are established by the age of 14 (MHFA, 2023). 
 
	1 and 2 



Targeted academic support  
Budgeted cost: £7,550 
	Activity 
	Evidence that supports this approach 
	Challenge number(s) addressed 

	To provide regular focussed, detailed, monitored interventions that target specific gaps in learning for groups of pupils. To include phonics and spelling. 
	Targeted intervention, which specifically meets the needs of the children and is led by highly trained staff. Tracking and data capture shows the positive impact in school.  
Moderate impact for moderate cost - Sutton Trust – EEF Teaching and Learning Toolkit) 
 
Assessment data has shown a proportion of pupils eligible for PP are working below ARE in Writing and Maths in Y3 and Y4 
In England, positive effects have been found in studies where teaching assistants deliver high-quality structured interventions which deliver short sessions, over a finite period, and link learning to classroom teaching +5 months in primary school. 
https://educationendowmentfoundation.org.uk/educationevidence/teaching-learning-toolkit/teaching-assistantinterventions 
Teacher assessment from previous years has shown that, following small group interventions, children make accelerated progress and meet ARE by end of KS2. 
	2 and 3 

	To provide targeted groups of pupils in Year 2-6 with additional 
‘catch-up’ and ‘keep up’ sessions for English and Maths.  
	Research indicates that focussed catch-up provision impacts positively on pupil’s progress and attainment over time; allowing them to achieve in line with their peers. 
CPD training from validated phonics schemes has been found to have a positive impact on teacher knowledge and confidence when teaching Maths. 
Reading comprehension strategies are high impact on average (+6 months). Alongside phonics it is a crucial component of early reading instruction (EEF) EEF research suggests that tuition can accelerate progress of disadvantaged students (high impact for moderate cost, based on moderate evidence: Impact +5) 
	2 and 3 

	Interventions led by TAs and HLTA. Pupils identified through data collection. Reading comprehension and decoding strategies taught explicitly and consistently. Pupils are supported to apply the comprehension strategies independently to other reading tasks, contexts and subjects. 
	Development of reading comprehension strategies and oral language interventions - EEF suggested strategies (very high impact for very low cost, based on extensive evidence: impact +6).   
 
 
	2 and 3 

	Early identification of children with Speech, Language and Communication needs.  
All teachers and teaching assistants within EYFS are/will be appropriately trained.  This is evidenced through frequent observation outcomes.   In Early Years we have adopted the enquiry approach to develop inquisition to develop auditory skills and knowledge development.  

	Levels upon entry to school for many of our pupils are significantly below what would be expected. This is a consequence of a range of factors; including family circumstance and lack of parental engagement 
Oral language interventions are based on the idea that comprehension and reading skills benefit from explicit discussion of either content or processes of learning, or both, oral language interventions aim to support learners’ use of vocabulary, articulation of ideas and spoken expression (EEF) 
Oral language and small group reading interventions – very high impact for very low cost based on extensive evidence (+6 months) 
	2 and 4 


 


















Wider strategies  
1. Budgeted cost: £6000 
	Activity 
	Evidence that supports this approach 
	Challenge number(s) addressed 

	To implement the Children’s 
Mental Health and Wellbeing Policy and actions that are that are bespoke to the needs of our pupils and that promote positive emotional wellbeing and mental health: 
· THRIVE - Profile pupils to see where they are in terms of their social and emotional development; provision for those PP children who need additional support 
whole staff training to ensure everyone understands principles and language of THRIVE and how to embed it as a whole school initiative. 
· EY/KS1/KS2 THRIVE Lead Training (Spring Term ‘26) 
· Referral from teachers  
· Walk and Talk Thursdays – Breaktime support 
· Sensory support 
· Develop Forest School provision 
	Local evidence and work with our Family Hub indicates that a proportion of our community are experiencing issues with mental health and emotional wellbeing and this inevitably, is having a detrimental impact on some of our pupils.  
 
Improving Social and Emotional Learning in Primary Schools reviews the best available research. It stresses this is especially important for children from disadvantaged backgrounds and other vulnerable groups, who, on average, have weaker SEL skills at all ages than their better-off classmates. Evidence from the EEF’s Teaching and Learning Toolkit suggests that effective SEL can lead to learning gains of +4 months over the course of a year.
	1 and 2 

	To offer a range of funded experiences for disadvantaged pupils to afford them the opportunity to take part in activities they may otherwise be unable to 
e.g. after school clubs, visits, outdoor education, residential visits, sporting events, music tuition. 
	Many of our disadvantaged families do not have the financial capability nor opportunity to provide their children with the range of experiences that would enable them to learn about the wider world and its implication on their future lives. Through providing these opportunities we are ensuring no child is disadvantaged. 
	1 and 2 

	To build a culture that promotes the benefits of high attendance. 
Clear school attendance policy. Regularly monitor and analyse attendance and absence data to identify pupils that require support. Effective strategies in place.  Build strong relationships with families, listen to and understand barriers to attendance, and work with families to remove them. 
	The pupils with the highest attainment at the end of key stage 2 and key stage 4 have higher rates of attendance over the key stage compared to those with the lowest attainment. (DfE) 
 
‘Rather than the term ‘school refusal’, the term EBSA recognises that this avoidance has its root in emotional, mental health or wellbeing issues.’ From ‘Addressing Emotionally Based School avoidance’, Anna Fraud 
 
	1 and 2 
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Part B: Review of outcomes in the previous academic year 
Pupil premium strategy outcomes 
This details the impact that our pupil premium activity had on pupils in the 2024 to 2025 academic year.  
	Academic Year 2024/25 
End of year assessments 2025 indicate that the progress of disadvantaged pupils in core subjects was at least good in all year groups from relative to their starting points. 
The gap between disadvantaged pupils is narrowing due to interventions which have been led by the headteacher and TA/HLTAs to close the gap in attainment. These include same day interventions as well as specific phonic, spelling, reading and Maths interventions.  
100% of PP children in Reception achieved GLD (2 children).  National was 69%
25% of PP children in Year 1 passed the Phonics Screening Test (1/4 children) 
By end of KS1: 50% reached Age Related Expectations in reading, maths and writing (1/3 children) 
By end of KS2: 67% reached ARE in Writing  
                    67% pupils reached ARE in Maths 
                    33% pupils reached ARE in Reading
Attendance Families are well supported, and attendance is tracked by the Head Teacher and Office Manager. Leaders track lates after close of register and have implemented new systems to record these. Overall attendance for disadvantaged pupils in 2024/25 was 95%. 
Wellbeing: The well-being of all pupils, including those in receipt of Pupil Premium/FSM, continues to be of paramount importance. All were well supported through our bespoke emotional well-being and mental health offer which includes support from our highly experienced ELSA Lead. In addition, one staff member is undergoing THRIVE training, to commence at the start of the new academic year. The school supports families well to strengthen the home-school link and to also access financial support, including one funded afterschool club per week of their choosing and a reduction for any residential visits. Last academic year, 75% of disadvantaged pupils attended an afterschool club. This increased from 57% mid-year. 


Externally provided programmes 
	Programme 
	Provider 

	Thrive 
	Durham and Newcastle Diocesan Learning Trust 

	Newcastle Research School
	Department for Education with Pearson 

	ELSA
	Little Wandle Phonics


Service pupil premium funding 
	Measure 
	Details  

	How did you spend your service pupil premium allocation last academic year? 
	· Intervention for Reading, Writing and Maths 
· CPD - Quality First Teaching  
· provide enriching experiences - extra curricular and residential
· Support from ELSA Lead 

	What was the impact of that spending on service pupil premium eligible pupils? 
	Academic outcome - expected progress and accelerated progress compared to expectations
Emotional wellbeing – improved engagement in all aspects of school life 
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“Disadvantaged’ - not ‘deficit’. We focus on what children can do.





